COURSE SYLLABUS
Course: 

Introduction to Teaching
Course Credit: 
3 semester hours  
Instructor: 

Dr. Michael Peterson 
COURSE DESCRIPTION
Models, history, current issues and strategies in providing collaborative supports, accommodations, and differentiated curriculum to include students with disabilities and other special needs in general education classes. 
[image: image1.emf]AN INTRODUCTION TO THIS COURSE 
Since their inception, public schools have been caught in a contradiction that continues to this day, strengthened, some say, with the increased in standardized testing and curriculum. On the one hand, schools promise to provide education to all to promote effective citizenship and social and economic opportunities. On the other hand, schools have systematically offered different opportunities to students of different races, classes, and abilities, segregating them into tracks to obtain their “proper” place in society. 
[image: image2.emf]One result of this contradiction has been the growing fragmentation of the school community into separate classes for many students perceived as not “fitting” a narrowly defined mold. Early on people thought you couldn’t have students with wide ranges of abilities in a class together. Thus, schools created pull-out programs and ways of labeling “gifted and talented” students, students with an increasing array of disabilities, students “at risk”, second language learners and more. Some analysts calculate that such ‘second system’ programs account for approximately 50% of school budgets. Many have argued that such segregation and teaching a “one size fits all” curriculum has hurt all students and has served to intentionally maintain students in the same socio-economic status which they brought to the school, thus denying the promise of opportunity and upward mobility. 
Others have argued that schools should accommodate those with differences and create conditions to fulfill the original promises of school. Increasingly we see schools demonstrating that having students of difference learn together is not only possible but supported by research as most effective for individual and social outcomes. Thus, efforts to desegregate schools based on race starting in the 1950’s, the push for models of second language learning that mix different ethnic groups in collaborative learning, and initiation of “talent development” approaches to schooling that would integrate the best of gifted education strategies to develop the gifts of all students. 
All of these efforts have not been coordinated. Advocates for racial and cultural diversity and those for highly able students, for example, seldom collaborate, have different conferences, and talk a different language. Yet, all have, at their base, a vision of schooling that is inclusive, heterogeneous, respectful of human diversity, and helps build citizenship to promote an inclusive and more democratic community. 
No group is more indicative of these issues than students with disabilities. Consequently, the move towards truly inclusive education, where schools aim intentionally to create classrooms that not only have racial and cultural diversity and talent development but also include students with mild to severe disabilities in ‘regular classes’ as part of the learning community is a particularly important next step towards fulfilling the original dreams for public schools. 
This class is designed to help you develop a vision of an inclusive school and classroom and practical skills, attitudes, and understandings that will help you journey towards being an effective inclusive teacher. My hope is that we can build a real community of learners engaged in active learning and sharing. I’ve worked hard to set a structure in place that will facilitate this. I welcome your ideas, input, and collaboration. 
So welcome to Introduction to Teaching.
COURSE OBJECTIVES
· To understand the movement towards inclusive education and it’s relationship to good teaching.
· To develop skills in using a wide range of tools, instructional strategies, and social supports to assist students with disabilities and with high abilities in being taught effectively in general education classes together. 
· To develop understanding and skills regarding working in a collaborative and support role in implementing inclusive education. 
· To learn strategies for providing leadership to develop inclusive schools.
STUDENT EXPECTATIONS AND RESPONSIBILITIES
Following is an ‘executive summary’ of assignments on which you will be graded. 
	RESPONSIBILITY
	DUE DATE

	1. Class engagement and assignments (15%): 
Attendance and participation
Individual Learning Goals
Class-based assignments and ‘tiny’ homework assignments 
Peer support and evaluation
	Weekly attendance records (more than 2 absences is a failing grade) 
Individual Class Plan due: Jan 31
Final Peer Evaluations on all group members due May 2

	      Reflection papers (2)
Learning Journal
What I Learned Class Conference 
	Thinking about Inclusive Education: due Jan 24
Learning and Thinking Reflection: Apr 24
What I Learned Class Conference: May 2

	2. Reflection Papers on Readings (15%)
	Chapter reflection due each week a chapter is assigned for reading. 

	3. In-Class Chapter Discussion (10%).  

	Weekly. 

	4. Choice Projects (2) (20%)
	Proposal due Jan 31 (as part of Individual Class Plan)
#1 due: Feb 22 
#2 due: Apr 4


	5. Observation Inclusive Teaching  (10%)
	Due Mar 21
 

	6. Inclusive Teaching Guide (30%) 
	Plan due Jan 31 (as part of Individual Class Plan)
Due May 2

	7. Extra credit projects. You may propose additional projects that may add up to 10 points to your final grade. 
	Proposal due anytime during the semester. 
Projects due May 2


1. CLASS ENGAGEMENT AND ASSIGNMENTS (15 %)
You are expected to be an active participant in this class, working with other students and the professor to facilitating the development of a community of learners in the class, helping to provide input to increase growth. Such leadership and participation will involve the following components: 
a. Attendance. Absence, lateness, and leaving early damage the efforts of the group as a whole. If you are absent, you are responsible for acquiring, from other students, material distributed in the class you missed. I will hand out a sign-in sheet weekly. You are responsible for assuring that your name appears on this sheet as this will be the record that validates your attendance. Note that you cannot pass this class with more than two absences. Arriving late or leaving early will be treated as a partial absence. 
b. Participation. Each student is expected to read assigned materials on the dates given and to come to class with thoughts and ideas to contribute to the group learning process. Students are expected to actively and intently participate in in-class learning activities to learn and to support the learning of peers. The professor will keep observational notes of student participation that will be used as part of assigning grades. 
c. Home Teams. We will engage in many collaborative learning activities including weekly text dialogues (see below). You will join a ‘Home Team’ of 3-4 individuals. Each week please begin the night by organizing yourself into your Home Team. You should get help from and give help to other students, particularly those in your Home Team. 
d. Individual Class Plan – due Jan 31: Each student will develop an individual class plan that will include the following components. 
· What I Know. Describe in brief narrative what skills and knowledge you presently have for engaging in inclusive teaching for students with wide ranges of abilities (severe disabilities to gifted and talented) in general education classes. 
· [image: image3.emf]Learning goals. Describe learning goals for yourself (eg. what you Want to learn) for the semester and develop a rubric you will use to conduct a self-evaluation at the end of the semester. Use items from the Quality Teaching for All self-assessment as well as other language or ideas you may have. You may revise these goals as you proceed through the course. Learning goals should clearly extend your present knowledge and skills aiming to stretch and challenge yourself.
· Rubric. Develop and attach a rubric that is based on your specific learning goals. You will use this rubric at the end of the course to engage in a self-assessment regarding how well your learning goals have been achieved.
· Project plans. As part of this paper, identify (a) the 2 Choice Projects you will do (see #3 below); (b) plan for your observation (see #4 below) and (c) a proposal for your Inclusive Teacher Guide (see #5 below). 
· Completed copy of the Quality Teaching for All self-assessment tool (you will be given a hard copy; the form is also on the Blackboard site for the course). Use this tool to help you identify what you know and learning goals per above.  
e. In-class assignments and ‘tiny’ homework. In most classes we will engage in activities in which you will provide a written response, either individually or as a group. These activities will, in part, be based on assigned readings. These will be collected weekly by the professor, reviewed, and returned. In addition, periodic small assignments will be given for you to complete between classes. You will bring these as advance preparation for in-class learning activities. You will turn these in at the end of the class for which they were assigned. 
f. Peer support and evaluation – evaluation forms due May 2. The class will involve multiple opportunities for participation in group dialogue and work. Each student will complete a Peer Evaluation form on each of your Home Team partners concerning their contributions. The aim of Peer Evaluations is both to recognize leadership in a group and insight you have gained from their contributions as well as a place to communicate if a person has not taken adequate responsibility. 
Reflection papers. Two times during the semester you will complete short papers describing your thinking and learning in the course. This assignment aims to help you think reflectively about the content of the class and trace your thinking and learning process. 
1. Thinking about inclusive education. Due Jan 24. 1-2 page single-spaced paper  in which you describe your experiences, thoughts, and feelings about including students considered gifted and those with special needs (mild to severe) in general education classes with support. 
2. Learning and Thinking. Due Apr 25.  2-4 page single-spaced paper due at the end of the semester in which you describe (a) your thinking process during the semester related to inclusive teaching, (b) what you learned and how well your learning goals were met; (c) self-assessment using the rubric that you designed for this purpose), (d) and recommendations for future classes.  
What I Learned Class Conference. Due May 2. Your last assignment will be to present what you have learned throughout the semester. The way you present is up to you. Options include but are not limited to: powerpoint, poster, short skit, song, etc. Be creative and let’s have fun the last day of class!!  
2. CHAPTER REFLECTIONS (15%). 
Each week you will be assigned a chapter of the book to read (one week has two chapters assigned). 
For each chapter you are to write a reflection that includes the following: (1) summary and discussion 2-3 key ideas or strategies that you found useful; and (2) ways you might apply the information or strategies in the chapter. You will develop a short written report and bring a copy to give to each of your Home Team members. See the course schedule below for weekly chapter assignments. Note that chapters are not assigned in the order in which they appear in the book. 

3. IN-CLASS DISCUSSION OF CHAPTERS (10%) 
At the beginning of each class, you and your home team will spend 30 minutes discussing each chapter. During this time each of you should (1) discuss key content in the chapter; (2) share what you wrote in your reflection; and (3) discuss issues raised and ways to apply the strategies presented. 
In each of these dialogue sessions, each member will take one of the following roles to help the group function well: (1) discussion facilitator; (2) timekeeper; (3) evaluator; and (4) notetaker (this person will take notes about the discussion and record these on a form provided). 
One person will also be responsible each week for bringing a hard copy of a resource related to each chapter and posting this online on the Blackboard site for the course. 
At the last two minutes of each session, as a group evaluate how well your group functioned and rate yourselves and make comments on the rubric that will be provided (see rubrics below). 
You should turn in the following materials sometime during each class period related to the chapter discussion: (1) notes on the discussion; (2) evaluation rubric; and (3) a hard copy of the resource for the week. 
3. CHOICE PROJECTS (2) (20%). Due Feb 21 and Apr 4.
A proposal for two projects you would like to do is due on Feb 2 as part of your Individual Class Plan. You will either select from the list of Choice Projects provided by the Professor or propose different projects. If you use the projects provided by the Professor, please provide both the name and number of the project in the title of your report. If you are proposing a different project, provide a title and an adequately detailed description of what you intend to do and the type of product you will produce. 
For your choice project you will develop a report. For many projects this involves describing something you saw or heard. You will also be required to engage in an analysis, based on what you know, regarding what was good and bad and then make recommendations on what would have made the situation better. PLEASE NOTE that analysis and recommendations are as important as the description. See the rubric in the appendices. 
4. INCLUSIVE TEACHING OBSERVATION. Due Mar 21 (10% )
You will identify and visit a general education school that is doing some version of inclusive education. The school you visit should must involve special education teachers providing ‘push in’ services in general education classes to support students with disabilities. You will obtain information about the school, observe a class for at least one hour in which a student with a disability is included, and interview the general education teacher and a special education staff member who provides support to the student (eg. special education teacher, para-professonal, speech therapist, etc.). 
You should start setting this observation up the first week of class. There is a list of schools on the course website that include some schools with which your professor has had connections and others where students have observed some reasonable practices. Note that none are close to perfect and changes may have occurred. However, this is a place to start in making contacts. You can also talk with people you know. If you call a school cold ask to talk with the principal. They typically like to show their school to people. There is also an agreement form if the school wants this both in the syllabus and available on the Blackboard site for the course. 
In your observation and interview you want to discover: (1) instructional strategies and approaches used in the class; (2) specific strategies that are used to support students with disabilities and high functioning students in the class; (3) ways that the general education teacher and special education staff work together; and (4) how well the situation is working and what might improve the experience. You will complete the Quality Teaching for All tool based on your observations and interviews in the classroom. The outline for your paper should be based on the following: 
1. School information. Provide an introduction to the school that includes location, numbers of students, level of poverty, racial mix, structure of the school (eg. team structures), how special education services are provided in the school and other information that will give an overall picture of the school. Graphics and photos are always helpful. 
2. Observation and interviews: Description in narrative form of the information you obtain from the interview and observation. Avoid a “question-answer” format. Instead, describe in your own words what was said with use, periodically, of actual quotations. 
3. Critical analysis and recommendations: analyze and discuss what you think about what was done as described and observed. Use the results of the Quality Teaching for All  tool to help you think about strengths, needs, and recommendations for improvement. Based on your knowledge of effective inclusive teaching, discuss recommendations you have that would improve this classroom for all students. NOTE: this section is as important as the description of what you saw and what people said. Put real thought into this.
4.  Completed Quality Teaching for All tool. Fill this tool out on the classroom that you observed. Use this assessment to discuss the critical analysis of your observation.
5. INCLUSIVE TEACHING GUIDE. Proposal due Jan 31 (as part of your Individual Class Plan); Guide due May 2 (30%)
In your final project, you will develop a guide for your subject and / or grade level that describes in practical terms the strategies you will use for inclusive teaching. This guide should draw from the text, class-based learning activities and presentation, resources you have obtained, and other information you possess. The Guide should be a practical took that you could use for yourself and other teachers. NOTE: This Guide is intended to include narrative writing that you do yourself. You are encouraged to draw from many resources, including those provided in class. However, the Guide is not to be a compilation of handouts and resources you gather and organize in a binder. Rather, the Guide is to be your description regarding how you will function as an effective, inclusive general or special education teacher. A rubric that will be used by the Professor is in the Appendices to this syllabus. This will help you see what content is considered important. 
This may be an individual or small group project. If you work in a group note that the quality and quantity of the work must be equal to the number of students in the group. Groups cannot be larger than 4 people. 
Inclusive Teaching Guide Proposal. Write on one single spaced page one to two sentences explaining how you want to approach your Inclusive Teaching Guide. Indicate grade level (eg. elementary, 6th grade middle school, etc.). If secondary or departmentalized elementary, indicate which subject or subjects on which you will focus. Also, indicate perspective. Choices include: general education teacher focusing on one class; special educator focusing on role of a special education teacher; support staff where you describe how support works throughout a building. Submit your proposal as part of the Individual Learning Goals paper discussed in 1(d) above. If you are working with a group, each member should incorporate the same information in the proposal in the Learning Goals paper. Also list the names of your group members. 
Examples. You can find examples of similar projects that other students have done in the past on the Blackboard site for the course. Note that changes are made in the syllabus requirements most semesters. However, past students have found them helpful. 
PLAGIARISM. Plagiarism involves using words that have been written by others and claiming them as your own. If you quote directly from another student, article, book or other resources without referencing the words in quotation marks, this is plagiarism. If you change the words only slightly, this is also plagiarism. If you use major ideas from others and do not give credit, this is short of plagiarism but is also considered unethical. The WSU Student Code of Conduct indicates that students can be expelled from a degree program for plagiarizing. Plagiarism is the intellectual equivalent of stealing and is a very serious offense. If you plagiarize in my class, I will take this matter very seriously. 
GRADE  Grades establish a standard of rigor which will reflect on your professional reputation (and employability). All work must be on time. To earn an “A” all course requirements will be of excellent quality and you will demonstrate evidence of having obtained skills to teach students with differing abilities together in school classrooms. Note that you can resubmit any assignment. Resubmissions are due any time before the end of the semester. 
	ASSIGNMENT
	%

	1) Class engagement & assignments
	15

	2) Chapter Reflection Papers 
	15

	3) In-class Discussion of Chapters
	10

	4) Observation
	10

	5) Choice Projects (3) 
	20

	6) Inclusive Teaching Guide
	30

	7) Extra Credit Project(s)
	Up to 10


Questions regarding your grade on a specific assignment or your course grade will only be discussed private by sending an electronic mail message, telephone, making an appointment, or requesting a discussion before or after class. Grades will be assigned based on points using the following criteria: 
94 – 100
A
90 - 93
A-
87 – 89
B+
84 - 86
B
80 - 83
B-
77 – 79
C+
74 - 76
C
70 - 73
C-
= < 69
E

ACCOMODATIONS AND SUPPORTS FOR STUDENTS WITH DISABILITIES. 
If you have a documented disability that requires accommodations, you will need to register with Student Disability Services for coordination of your academic accommodations.  The Student Disability Services (SDS) office is located at 1600 David Adamany Undergraduate Library in the Student Academic Success Services department.  SDS telephone number is 313-577-1851 or 313-577-3365 (TDD only).  Once you have your accommodations in place, I will be glad to meet with you privately during my office hours to discuss your special needs.  Student Disability Services’ mission is to assist the university in creating an accessible community where students with disabilities have an equal opportunity to fully participate in their educational experience at Wayne State University.
Class Schedule
	Date
	Class Topic

	Assignment


	1. Jan 10
	Introduction to the class and course

	

	       Jan 17
	No class – University holiday
	

	2. Jan 24
	Why inclusive teaching?
Presenter: Joanne Murphy  

	Chapter 1  
Thinking about inclusive education reflection due 

	3. Jan 31
	Introduction to Inclusive Teaching 

	Chapter 2
Individual Class Plan due


	4. Feb 7
	Diversity and Inclusive Classrooms
	Chapter 3 


	5. Feb 14
	Planning and Tools for Inclusive Teaching

	Chapter 4


	6. Feb 21
	Support and Collaboration 

	Chapter 5
Choice Project # 1 due 


	7. Feb 28
	Inclusive Academic Instruction I
Presenter: Mishael Hittie

	Chapter 11 

	8. Mar 7
	Inclusive Academic Instruction II 

	Chapter 12


	9. Mar 14
	Spring Break – No class

	

	10. Mar 21
	Inclusive Academic Instruction III 

	Chapter 13
Observation due 


	11. Mar 28
	Designing Inclusive Classrooms and Assistive Technology

	Chapter  7 - 8


	12. Apr 4
	 Building Community

	Choice Project # 2 due 
Chapter 9


	13. Apr 11
	 Positive Behavioral Support 

	Chapter 10


	14. Apr 18
	Partnering with Families

	Chapter 6 


	15. Apr 25
	Wrapping Up
	 Learning and Thinking Reflective paper due


	16. May 2
	What I Learned Class Conference
	Inclusive Teaching Guide due
Peer Evaluations due 
  


PERSON FIRST LANGUAGE:
Guidelines For Discussing People With Disabilities
It’s the “Person First” - THEN the Disability
If you saw a person in a wheelchair unable to get up the stairs into a building, would you say “there is a handicapped person unable to find a ramp?” Or would you say “there is a person with a disability who is handicapped by an inaccessible building?”  What is the proper way to speak to or about someone who has a disability?  Consider how you would introduce someone - Jane Doe - who doesn’t have a disability.  You would giver her name,   where she lives, what she does or what she is interested in - she likes swimming, or eating Mexican food, or watching Robert Redford movies. Why say it differently for a person with disabilities? 
Person first language. 
In speaking or writing, remember that children or adults with disabilities are like everyone else - except they happen to have a disability.  Therefore, here are a few tips for improving your language related to disabilities and handicaps.
1.
Speak of the person first, then the disability.
2.
Emphasize abilities, not limitations.
3.
Do not label people as part of a disability group - don’t say “disabled”, say “people with disabilities.”
4.
Don’t give excessive praise or attention to a person with a disability; don’t patronize them.
5.
Choice and independence are important; let the person do or speak for him or herself as much as possible; if addressing an adult, say “Bill” instead of “Billy.”
6.
A disability is a functional limitation that interferes with a person’s ability to walk, hear, talk, learn, etc.; use handicap to describe a situation or barrier imposed by society, the environment, or oneself.
SAY . . . .



INSTEAD OF. . . .  
child with a disability


disabled or handicapped child
person with cerebral palsy

palsied, or C.P., or spastic
person who has . . .


afflicted, suffers from, victim
without speech, nonverbal

mute, or dumb
developmental delay


slow
emotional disorder or mental illness
crazy or insane
deaf or hearing impaired, 

deaf and dumb
        communicates with sign
uses a wheelchair


confined to a wheelchair
person with mental retardation

retarded
person with epilepsy


epileptic
with Down syndrome


mongoloid
has a learning disability


is learning disabled
nondisabled



normal, healthy
has a physical disability


crippled
congenital disability


birth defect
condition



disease (unless it is a disease)
seizures




fits
cleft lip




hare lip
has a chronic illness


sickly
paralyzed



invalid or paralytic
has hemiplegia (paralysis on one side
hemiplegic
     of the body)
has paraplegia (loss of function in
paraplegic
lower body only)
of short stature



dwarf or midget
 (Reprinted from THE PACESETTER, September, 1989)

CHAPTER DISCUSSION RECORDING FORM
Use this form to record key elements of your discussion for your group. Turn this end at the end of class to the professor. This will be returned to you on the following week. 
	TEAM MEMBERS
Dialogue Facilitator: 
Timekeeper – Task Master
Recorder
Evaluator



	NOTES ON YOUR LEARNING ACTIVITY
What did you do? What key dialogue and learning occurred? 



CHAPTER DISCUSSION RUBRIC
Group Name: _______________________  Chapter (s) : ___________________________
Facilitator: _________________________  Time keeper: ___________________________
Recorder: __________________________    
Very poor

Poor

   Fair

Good 
 
Excellent

1

   2

     3

    4

       5
	 
	RATING

	The group organized members who functioned well in key roles. 

	1    2    3    4    5


	All members made contributions to the dialogue – one or two people did not dominate. 

	1    2    3    4    5


	The group engaged in effective dialogue keeping a focus on the topic of readings and sharing personal reflections, perspectives and experiences.  

	1    2    3    4    5


	One member distributed a valuable and relevant resource in hard copy to the members of the group. 

	1    2    3    4    5


	The resource was posted effectively on the Blackboard site for the course. 

	Yes   No 



	Comments



CHAPTER REFLECTION RUBRIC
Group Name: _______________________  Chapter (s) : ___________________________
Facilitator: _________________________  Time keeper: ___________________________
Recorder: __________________________    
Very poor

Poor

   Fair

Good 
 
Excellent

1

   2

     3

    4

       5
	 
	RATING

	Summary and discussion of 2-3 key ideas or strategies in the chapter. 

	1    2    3    4    5


	Thoughts, feelings, and ideas regarding the information. 

	1    2    3    4    5


	Ways to apply the information or strategies in the chapter.  

	1    2    3    4    5


	Professional appearance: formatting, headings, graphics, etc. 

	1    2    3    4    5


	Technical: grammar, spelling, use of language. 

	1    2    3    4    5



	COMMENTS



CHOICE D 5600PROJECT RUBRIC
Name: _______________________  # / Name: __________________  Grade: ____________
Very poor

Poor

   Fair

Good 
 
Excellent

1

   2

     3

    4

       5
	ITEM
	RATING 

	Demonstrates valuable project directly related to inclusive education and teaching. 

	1    2    3    4    5

	Quality discussion and description – communicates key information in readable form, both complete and concise. 

	1    2    3    4    5

	Analysis: effective analysis of situation or resource drawing effective learning related to inclusive teaching. 

	1    2    3    4    5

	Professional appearance: formatting, headings, graphics, etc.
 
	1    2    3    4    5

	Technical: grammar, spelling, use of language. 

	1    2    3    4    5

	Shows awareness of readings & class materials

	1    2    3    4    5

	Followed guidelines for choice project. 

	1    2    3    4    5


COMMENTS
	


INCLUSIVE CLASSROOM OBSERVATION REPORT
Name:






GRADE:   
Very poor

Poor

           Fair


Good 
 
Excellent
1


2


3


4


5
	ITEM
	RATING
	COMMENTS


	Met criteria for observation: one hour observation in general education class, one student with a disability at least included, push-in services of special educators, interviewed general education teacher and special educator.
 
	1    2    3    4    5
	  

	School information

	1    2    3    4    5
	  

	Narrative of observations and interviews regarding:  (1) instructional strategies and approach in the class. (2) specific strategies that are used to support students with disabilities and high functioning students in the class; (3) ways that the general education teacher and special education staff work together.
	1    2    3    4    5
	  

	Critical analysis and recommendations including: discussion of how well classroom observed is functioning as an inclusive class and recommendations for improvement.  

	1    2    3    4    5
	  

	Quality of writing, communication, and grammar.

	1    2    3    4    5
	  

	Shows awareness of readings & class materials.

	1    2    3    4    5
	


COMMENTS
	


 RUBRIC
INCLUSIVE TEACHING / SUPPORT GUIDE
Name: ___________________________________________________  Grade: ______
Very poor

Poor

   Fair

Good 
 
Excellent

1

   2

     3

    4

       5

	ITEM
	RATING 

	Guide content
	 

	Introduction – philosophy, overview, etc. 
	1    2    3    4    5

	Inclusive academic instruction – multilevel, differentiated, and adaptations
	1    2    3    4    5

	Examples of multilevel lessons
	1    2    3    4    5

	Building community
	1    2    3    4    5

	Proactive responses to behavior
	

	Classroom design and assistive technology
	1    2    3    4    5

	Support and collaboration: special education teachers, paraprofessionals, and other specialists
	1    2    3    4    5

	Parent involvement and support
	1    2    3    4    5

	Overall evaluation
	 

	Followed guidelines for project. 
	NO   YES

	Posted on Blackboard
	NO   YES

	Effort: Evidence of effort expended in developing product. 
	1    2    3    4    5

	Creativity: Took unusual and creative approach. 
	1    2    3    4    5

	Technical: grammar, spelling, use of language.
	1    2    3    4    5

	Shows awareness of readings & class materials
	1    2    3    4    5


COMMENTS
	


PEER EVALUATION – SED 5600
Please complete this form on each individual in your team. Turn in with your Final Reflection.

Text Dialogue. What was the quality of the student’s participation in these activities, both as facilitator, resources provided, and engagement in dialogue and interaction. 
Very poor

Poor

   Fair

Good 
 
Excellent
1

   2

     3

    4

       5
Class learning activities and ‘tiny assignments’. How well did this person participate and contribute to discussions related to activities in class? How effective were their assignments in contributing to group learning? 
Very poor

Poor

   Fair

Good 
 
Excellent
1

   2

     3

    4

       5
Team member and peer support. How well did this individual do in contributing to team learning and providing you and others support and assistance in the learning process? 
Very poor

Poor

   Fair

Good 
 
Excellent
1

   2

     3

    4

       5

Donald* with a friend in 5th grade. Donald has been fully included in general education classes since kindergarten. He participates fully in the general education class with adaptations. He has made friendships with many students in the class.  * Not his real name. 





Micah Fialka Feldman comes to the finish line in the 200 meter track team race. Micah has a moderate cognitive disability and has been fully included in general education classes since the 3rd grade. He graduated in 2003 from Berkeley High School. 





Kent*, a student with a moderate cognitive impairment, listens and observes as a peer  reads a book in which he is interested. Reading workshop in  a3-5 multi-age inclusive classroom.  * Not his real name. 





Well written with good detail so ideas are clearly presented.  





Well written but very general. Difficult to get clear picture. 





Writing has grammatical and other technical problems. General and unclear presentation. 





Name of individual evaluated: 





Your name: 











Comments










